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1. Attached is a machine photﬁ‘)copy of DepEd Order No.35, s. 2016 re: The Learning Action Cell as
a K to 12 Basic Education Program School-Based Continuing Professional Development Strategy for the

Improvement of Teaching and Learhing.

2. In like manner, the Department of Education-Digos City Division supports the continuing
professional development of its teachmg personnel based on the principle of lifelong learning and
DepED's commitment to the development of teachers' potential aimed towards their success in the

profession
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. Republic of the Philippines
- JBepartment of Education

07 JUN 2016

‘DepEd ORDER
No. 35, s. 2016 -

THE LEARNING ACTION CELL AS A K TO 12 BASIC EDUCATION PROGRAM
SCHOOL-BASED CONTINUING PROFESSIONAL DEVELOPMENT STRATEGY
FOR THE IMPROVEMENT OF TEACHING AND LEARNING

To:  Undersecretaries’ !
Assistant Secretaries ;
Bureau and Service Directors |
Regional Directors ' i
Schools Division Superintendents f
Public and Private Elementary and Secondary Schools Heads i
All Others Concerned ;

i |

e 1. In line vmth the lmplementatmn of Republic Act No. 10533, or the Enhanced
' Basic Education Act of 2013, the Department of Education (DepEd) issues th
" enclosed policy on The: Le&ming Action Cell (LAC) as a K to 12 Basic Educatio

‘Program School- Based Continuing Professional Development Strategy for th

Improvement of Teaching and Learning.

2. Through this pohcy, the DepEd fully supports the continuing profession

development of its teachmg personnel based on the principle of lifelong learning an

DepEd’s commitment to the development of teachers potential aimed towards their
success in the profession. | This can be done through the school-based LAC, whic

- primarily functions'as a: professmnal learning community for teachers that will help

them improve practlce and | leaxner achievement. i

‘ !

» |

3. This policy w111 remaL.n in force and effect unless sooner repealed, amended, or |

“rescinded. All i 1ssuances inconsistent with this Order are hereby rescinded.

4. Immed1ate dls.semmcmon of and strict compliance with this Order is directed. |
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BR. ARMIN A. LUISTRO FSC
Secretary

Encl.: As stated #0000
Reference: MECS Memoran :lum No. 74, s. 1985
To be indicated in the chp_etual Index

under the followmg subjects
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" educational reforms (UNESCO ISO 2006). ]

(.'xn :I‘f,

‘THE LEARNING ACTION CELL (LAC) AS A K TO 12 BASIC EDUCATION
PROGRAM SCHOOL-BASED CONTINUING PROFESSIONAL DEVELOPMENT

[
|
|
|
|
|
8 (Enclosure to DepEd‘Qtdei’ No. 35, s. 2016) |
3 o | |
|
|
|
)
| STRATEGY FOR THE IMPROVEMENT OF TEACHING AND LEARNING |
T | |

[

| 'I. - Rationale

1. As an institution Of_rleafning, the Department of Education (DepEd) works to
. protect and promdte-;tﬁe;ﬁght of Filipinos to quality basic education that is
equitable, ctllturefbased-,': and complete, and allows them to realize theirI
potential and contribiite 'meaningfully to building the nation. The'investment{
of the DepEd in the:development of human potential is a commitment it makes |
‘not only to its learhers but also its teachers. Towards this end, the DepEd fullyf
supports the continuing professional development of its teaching personnel
: "based on the pr1nc:1p1e of lifelong learning and the view of the teachlngI
e profession as one that “requires teachers expert knowledge and specialized,
1 skills, acqu1red and ‘maintained through rigorous and continuing study”|

(UNESCO 1966)

‘.
gl

‘ 2.The DepEd alSo reeeghizes that the quality of learning is greatly influence
: by the quality of teachmg Therefore, it is imperative for the DepEd to hire goo
teachers and to. port their- development in the teaching profession
Organizing profe al learning communities will aid teachers in th
construction of . new knowledge about instruction as well as in rev131n$
traditional behefs and assumptmns about education, community, teaching
and learning (L1ttle 2003) to suit the present needs of learners Afﬁrmatwé

', bases for this pohcy are. also drawn from the learnings of many interventions 1ﬁ

- education such as the Program for Decentralized Education (PRODED), Thxrél
: ‘Elementary Education Pro_yect (TEEP), Secondary Education Development angi

~ Improvement Project - (SEDIP) as well as empirical studies on 31mllag'

o professional development programs that demonstrate that teachers’
’ ‘participation in pyqfeeemnal development activities have a positive impact oh

- teachers’ beliefs‘and" ‘Practices, students’ learning, and the implementation qi)f
|

3. Successful teachmg is a result of the systematic use of appropna ev

Page 1 0of18




1. Learning Action Cellﬁ(LAC)
A.  Theoretical Framewcj;rk

12. This  policy provides the framework and enabling mechanisms for the
conduct and implementati&n of LACs in schools or in clusters if multigrade
|, schools prefer to conduct ﬂhem by cluster. It is directed towards improving
'teacher knowledge, skills, énd attitudes based on established competencies

linked to the K to 12 Curriculum.

13. The theoretical framewdrk in Figure 1 shows that communities of practice,
in this case, LACs; ienable teachers to do collaborative planning, problem
solving, and action 1mplernentat10n that will lead to improved teachers’

knowledge, skills, and attltudes that will consequently and significantly

1mprove student learning and development.

Figure 1. Theoret:cal §Framework of the Learning Action Cell (LAC)
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- Educatlon Program,

" Topics for LAC'Ses'siorils
4. The content of LAC'sessio}xs may be determined by the teachers themselves

: _ |
inder the general guidance of the school head or LAC leader. This may be done
through needs assessment, ;‘the results of which should assist the LAC in

listing their priority areas of IEarning.
15 Special emphams must be made on some key features of the K to 12 Basic
It is important that the teacher-identified topics are

cons1stent with the followmg broad areas of discussion that enliven the
features of the K to 12 Basm Education Program as articulated in Republic Act
- (RA) No.10333, the Enhanced Basic Education Act of 2013 and in various

_policies of the DepEd

|
15.1 Learner Dwerszty and Student Inclusion

Successful teachers know and care for their students. Includmg learner
diversity and student mclusron in the LAC sessions emphasizes that
learners are the reason for all education processes. It is the central role of
teachers to estabhsh learnmg environments that are responsive to learner

It underscores the importance of teachers' knowledge and
learners' characteristics andI

d1vers1ty.
understanding of, as. well as respect for,

experiences. D1vers1ty ernanates from a variety of factors (which may be in ;
combination) such  as gender community membership, religious beliefs,

: family conﬁguratlons, and special learning needs.
]

|
|
|
)
|
|
!
!
I
|

l
|
o

Teachers who cel_.ebrate fdiversity in their classrooms adjust and differentiate
their instruction to inclide all learners and to foster harmony in their class.

|

Furthermore, learner inclusion requires that teachers provide remedia

instruction for, those Who are experiencing difficulties in learning lessons,

‘Such mterventmns prevent failure and communicate caring by the teacher

for students.

15.2 Content andSPedagogI(y of the K to 12 Basic Education Program

|
|
|
f
l

By studying the K to 12 curriculum, teachers will be better able to prepan';
for lessons and will be more relaxed in executing lesson plans. Only %1
confident teacher is able to 1mp1ement developmentally appropriate teachmg

| Page 50f18
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~methods that respect the individual differences of learners. Additionally, they
can jointly craft 1ear'ning éoﬂs in collaboration with their students. Content
and performance standards and learning competencies must be mastered by

vteachers so that they can plan lessons, deliver mstructmn effectively, and

~ assess the 1earn1ng that re’sulted from their teaching.

»'Teachers can collaborativély plan weekly lessons during the LAC and these
~can be 1mp1emented for- the specified period of time, after which, teachers

- can share their expenences to improve subsequent lessons.
S P i

- While boosting teachers’ !own critical and creative thinking, their skill in
- translating currlculum ‘content into relevant learning activities also grows.

‘Student learning‘;_.*‘_wiu'{ improve because the teacher will be more systematic

and better contex‘t_i_iali‘zed to the learning needs of students.

15.3 Assessment andRepor"ttng in the K to 12 Basic Education Program
e |
. Every teacher should .;_.nn;derstand how to implement the learner-centered
assessment policies for the K to 12 Curriculum. Discussions about lessons

. \
should necessarily include ways in assessing the learning of students and

how data from formative assessment can improve subsequent lessons.

Geohee E g Lpeen |
A SO SN

Assessment provides itea%chcrs and learners with the necessary feedback
about learning outcomes This feedback informs the reporting cycle and

enables teachers to_ ;contmually select, organize, and use sound assessment

processes

15 4 21st Century Skzlls and ICT Integration in Instruction and Assessment

Bringing 21st-century sk1lls into the teaching and learning situation is a
central feature of the K to 12 Basic Education Program. Teachers must
enrich lessons. w1th sample integration strategies utilizing Information and
Communications Technology (ICT) that are developmentally appropriate.
Instruction and‘‘asseéssment processes can be made more collaborative
with ICT, whieh'f'":tea'chers can implement with the tools and equipment

available in their:schools.
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15.5 Curriculum Contextualization, Localization, and Indigenization
Curriculum ‘c’ontextualization is the process of matching the curriculum
content and 1nstructlona1 strategies relevant to learners. Student dlversny
requires that teachers always consider individual differences in lesson l|
planning and . 1mplementat10n Teachers identify and respond to
opportunmes to hnk teaching and learning in the classroom to the|
experiences, 1nterests and aspirations of the wider school community andt

other key stakeholders

By linking new content to the local experiences that are familiar to
‘students, learnlng wﬂl be more efficient for and relevant to them The
localization of cur‘rlculum is an essential feature of the K to 12
Curnculum The teacher guide and learners’ materials may be modified to
accommodate the umque contexts of a part1cular locality.

Deepenmg ‘curnculum contextualization through md1gemzat10n 1$
essential for \comm‘unmes that have cultural practices that are dlfferenja
from the majofitjf of people in the same locality. Providing spaces fo#
unique cultures in the K to 12 Basic Education Program is a key strategir
for student 1nclu31on and ensuring relevance of education processes for afrl
learners. Teachers and school systems must make sure that the members
of the communlty participate in indigenization processes, so that thk
currlculum wﬂl be accurate and faithful to the culture in consideration. |

16. In add1t1on toﬁ the top1cs that the LAC members have identified and tho
~ enumerated above teachers should also find time to discuss how their
community hnkages can support the curriculum and how the LAC sessions
promote their own professxonal growth. Furthermore, emerging and urgexjpt
issues or concerns affectmg teaching and learning must be discussed duri ‘g
LAC sessions. These may include school data such as school participation,
- attendance, completlon‘ and assessment, child-finding activities, programs {o
vbe offered so as to mclude more learners in schools, results-based pracuces,
and technolog1es, and school successes. LAC sessions also cover DepEﬁd
thrusts and pohcles relevant to the above-mentioned priority needs.

I

|
| |
!
|
i
#
I
I
!
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LAC Implementetioﬁ Process

|
|
|
l
N |
By I
) Co ‘)
17. Before the LACl,SesSion.j In order to plan for LACs, the LAC members guided {'
by the LAC Leader and L/%\C Facilitator, are expected to identify professional l|
development needs: and pﬁoritize issues to be discussed or addressed in the |
LAC session. These can be recorded in a LAC Plan, which will also require ]‘
details on how the LAC process will be monitored. A template for the LAC Plan J'
|

i

" can be found in Annex 1 Schools can revise the template to suit their own

: needs and contexts

17 1 Assessment' Of NeEds. Needs are identified with reference to the
professwnal teacher standards set for one’s career stage. These needs could be

captured through dlﬂ'erent forrns like self-assessment tools, classroom

observation results ' critical reflections, surveys, research-based teacher

|
l
|
development needs students assessment results, and other forms. - 1

v 17.2 Prwrttizatton of Toptcs or Agenda. From the needs that have been!
~identified as focus of LAC members could agree on ‘which of them should be | |
- prioritized for therr sesswns The basis for prioritization could be in terms of |
~urgency of need, time needed in addressing the need, interest or in whatever)
way agreed upon by the \members of the group. These priority needs or tOplCS(

|
could mtegrate the areas mentmned above. ‘»

|
'17.3 Formation of LAC Every teacher must be part of a LAC. LACs could be{
formed based on'’ the prlormzed need(s}] and depending on the number o

teachers in every school or cluster of schools. However these groupings ar

flexible accordmg to need and context.
U ‘

One LAC could vbe- Composed of five (5) to 15 members. A school tnay organiz
as many LACs as may be deemed necessary dependmg on the identified needs
of the school. In all schools teachers may convene in groups that an%:
strateglcally decxded These may be by key stage, grade level, learning area, oﬂ-
programs offered by the school. Mult1grade schools may be clustered ml)
different ways by the d1str1ct or division supervisors based on the objectives Qf

the LACs to be conducted |

}
|
,,‘ |
I
| j
| 1
|
|
r
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- “Annex .2.

Each LAC should'.:,,h;ave -a leader, a facilitator, a documenter, and members as
shown in Figure 2. External resource persons may be invited when necessary!'
though the preference is for the LAC resource persons to be from among the
LAC members. The terms of reference (ToR) for LAC participants are found in

Pt

LAC Leader
{Principal/School Head)

LAC Facmtator | LAC Members

Figuré‘ 2.' Coniposition of a Learning Action Cell (LAC)

(PnncnanSHlMT :
. M?Wbe’) {Teachers)
P ‘
LAC Documenter LAC Resource Person(s)- I
~ (Any Member) External/internal |
. o i
|
|
|
|
|

174 Identiﬁcation of Appropriate Intervention. The LAC could agree on
,  exploring 1ntervent10ns to address the identified need. Interventions could be i m
the form of iearmng materlals instructional materials, equipment, facilities ,
: strategies in teaching, modallty in teaching, program, etc.

175 Scheduling"i‘:f‘Meetings. The LAC members can decide on the schedule,
length, and frequency of meetings. One to two hours a week is strongl
recommended but the d1versxty of teaching conditions may not always alloYv
thlS LAC sessmns, hovx‘rever should beconduc_’___ﬁd_gt_lgaﬁ%nmm?
“Interactions may also be done through ICT when it is difficult to have face-tg-
face sessions, parncularly when involving clustered schools. There is a need ﬁo
pI‘lOI‘ltlZC the LACS' vbccadse this is the support system for teachers who ax‘e
tasked to deliver .i.vb'avsm education, which is the core business of DepE

- - Activities that do. not: support this mandate must not take priority over the
learmng needs of students Finally, all schools are encouraged to pnontlz,fe

e o ,’ Page 9 0of 18 — W‘
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I ~equipment, budget food ‘venues and other thmgs needed in the conduct of a

- Listening: How X

LAC sessions instead} of administrative meetings, which should be scheduled
. ]
separately from LAC sessions. | ;
o - ' i

| . |

17.6 Setting Up. of Resburces Resources could be human or material thaix;
.. should be prepared or set up before the implementation of the sessions. The
“human resources could be individuals who are tapped as resource persons of

the LAC sessions. Matemal resources could be the supplies, worksheets, wdeosi

" LAC session.

| The LAC Leader or School Head shall take the lead in identifying the needed
‘resources, ensunng thelr ava11ab111ty and sustainability. ‘

17.7 Assignment of Wor"k The LAC members could be given specific roles to

perform during LAC sessmns These roles could be rotated among the member|
of the group. ‘ ; i
17.8 LAC Implemi:mtation Norms. Norms are the framework from which teaql
members commit to conduct business. Developing norms and adhering to them
ensure the success of the | group, and facilitate the members’ ability to deal w1tlf1
. cntlcal issues. Norms have several components that clarify team dynamlcs‘.

These are some elements to address:

TR TR ‘

. Time and Venue: _}_:Whe:r__‘e ahd when will we meet? Will we start on time?

[44

11“’ we‘ listen to our peers? How will we discourag
interruptions when someone is speaking?

Confidentiality: Whatkco’n tent is to be held in confidence? What can be sharedl:l
after the meeting®Ps: 1 |

|

Decision Making: How will we arrive at a decision? What if everyone doesnTt

‘agree with the group deasmn? |
. 2 i
Participation: Is partlclpatlon optional? Will we have an attendance pohcy?

-~ What will we do if & ’memb;er constantly misses meetings?

Page 10 of 18




Expectations: Wh;’it do we expect from team members? Do we need a method
for ensuring each member comes to the meeting prepared with appropriate,
_ data or other assigiimen'ts? f

S 1 |
179 Preparmg Line-item Budget. The budget shall come from the school’s
e respectlve MOOE and other external grants, provided that only expenses:

allowed under the school MOOE may be included, subject to ex1st1n%

‘accounting rules and regulatlons

- 17.10 Wrtttng of LAC Plan. For a guided implementation of LAC plans, they
~should be written’ and documented following the template in Annex 1. Schools
‘template based on their needs. This plan should be

are allowed to modlfy the,
integrated or hnked w1th the School Improvement Plan (SIP) or Annual

i

Implementation Plan (AIP)

_ 18 During the LAC Sesszon The priorities set out in the LAC Plan are‘:
- implemented through a vanety of activities, which can include stimulus (e. gL
‘lectures, practlcum omentatlon coaching, workshops, development and
utilization. of mstructlonaI\ materials, etc.) followed by collaborative dlscussmn

- of possible ways forward. TI‘he final activity of the session will involve 1nd1v1dual
and group actlon planmhg in order to implement agreed activities in the

|
I

classroom. , ; f |

19, Aj"ter the LAC Sessmn LAC members are expected to implement the

: proposed strategles or act1v1tles in their classroom or school or community a
| ‘approprlate and evaluate the1r success. LAC members should be prepared t
report back on the . success of these activities in future LAC sessions. LA
facilitators and LAC leaders should monitor these activities and evaluate how
far they are contributing to improved outcomes for learners at school. Schodl
heads or prmc1pals should support the LACs by doing class observations and
encourage teachers to contmually improve instruction so that student learnmg

will also i 1mprove . . |

l
|
|
!
l
i
4
[
|
|
l
|
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D. Roles and Responsﬂnlitles of Various DepEd Offices

l
l
I
|
|
R |
\/SchoolLevel L ‘||

20 At the school level, the School head should lead in organizing the LAC and
" in ensuring that the practlce of holding regular LAC sessions is estabhshed
maintained, and sustamed The School Head should also take the lead in
" monitoring school LAC act1v1t1es and in evaluating their impact on the total
school 1mprovernent leevgrse,/aa:\ve participation of teachers and xnvolvemen_g
‘in various LAC activities /should b}: captured as an Objective in the Indwxdual

St

Perfi F IPCRF
| erformance anc% ?omrmt@;ew orm ( ).

21. It is expected that school heads or principals will be vital in facilitating and
implementing effective LACs within their schools. This function will be includetd
in the performance evaluatmn of school heads. They will create safe spaceils
where teachers can engage in dialogue with each other so they may learn from
“and provide support to one another. 1|
22. Providing admlmstratlve support and academic leadership to the LACs w1il
~strengthen the schools development of professional learning communities tha?;
- “value their commumtxes of practice in favor of student learning and hohstle
development . ‘; _ '

School@;ion Lev }:' -

23, Through and w1th the \DlStI“lCt Superv1sor the Schools Division Office {(SDO
Curriculum Implementatxon Division (CID} should support the schools i
establishing, malntammg, and sustaining their LAC practice. It should prov1de§
technical assistance (TA) as may be required. The SDO shall lead in identifyin
~practices that are potenually replicable as well as in hlghhghtlré
accomplishments -a‘nd.}se“tti‘ng up reward systems.

|
o a |
24, SDO personnel are exoected to provide technical assistance to schools andi
conduct systematlc momtormg so that good teaching happens in all clatssroomsI

© throughout the country

25. The SDO should also fznd ways to encourage the schools to conduct action
~research about pedagog1es \and assessment methods that successfully support,

|
|
i
|
l

1 ' : 1
A . R i
. o i

Page 12 of 18




| 26. The SDO is also.expeefed to ensure that there are LAC plans across all the

|
|

~ student learning and holistic development.

learning areas and key stéges as this is consistent with the DepEd’s mandate
to ensure good quality teaching for all subjects and all students. '

27. When organizing, _LACsj sessions at this level, District and Schools Division
" Level LAC ‘may al_so‘ be constructed flexibly, but could include any of the
following: teachers, dis;]tric}t supervisors, division supervisors, and school LAC
leaders. These LACs. may %have a variety of purposes which are agreed upon
strategically at a local leyelf. . !

|

|

 Regional Level

- 28. The Regional =-’-.~:;.Ofﬁce§s (ROs) through the Curriculum and Learningi
| Mahagement Division (CLMD) should provide more explicit guidance to SDOs;|
- and schools regardmg the conduct of LACs. It should provide TA to the SDOI
_that enables them to. support the schools in their LAC practice. It should also
- be able to scale up practu‘:es that are found effective and conduct research fon

1t this purpose. The RO shall also conduct a regional event to h1ghl1ght anci

IE , 29 ‘The ROs shou‘l‘d mo'mtor school data over time and see if the LAC sessions

reward LAC accomphshments
, ; RN \

are effectwely 1mprov1ng teachmg and learning processes.

30. When orgamzmg LAC sessions at this level, the membership may be
constructed ﬂexxbiy dEpendmg on the purposes of the LAC and the strategy

-agreed upon.
s ; . '
| |
Central Office | |
L | i
-31. The Central Ofﬁce CO) shall review the policy and its implementation 1h
“light of the feedback gathered from the field. The CO through the Office of the

- Undersecretary for: Currlculum and Instruction shall coordinate efforts at the

central and field offices to ensure that the support systems and mechanism tb

sustain LAC pract1ce are estabhshed and responsive such as putting in place a

: - rewards system and allocatmg funds for the program.

i
|
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: ':‘ seek to establish overly SlmphStIC correlation between LAC activity and changes

~ 32. When orgamzlng LAC sessions at this level, the membershlp may be
constructed ﬂex1b1y dependmg on the purposes of the LAC and the strategy

!
agreed upon. o 3 : '

- IV, Progress Monitoring and Evaluation (M&E) o
!

~33. Monitoring and _feedback should be ongoing throughout the LAC planning
©and implementation. phases. This will include a variety of forms including both
(- qualitative and qu&ntitatfve approaches. A core principle of the M&E of the
'LACs is that evaluétor’s,' such as principals and district supervisors, should not

Cin student performance This policy notes that:

IRE A

g ,‘1' Schools or school clusters will need to be given time to establish effective;
LACs.

o

2. The process of professmnal learning and subsequent developments in

teachers’ quahty w111 vary from school to school and cannot be easilyl
~ quantified. N '

| 3. The key’ indicators' for the effectiveness of the LAC is that there are clear

evidences oft i
) L e
]

a. critical reﬂectlon ~amongst teachers leading to changes in classroom

.“
i

|
|
!
i
|
|
I
l
|
{
i

practice;

b. increased: Understanding and knowledge of the curriculum; and
e : ..,3 \ :

c. changes .in- teachers pedagogy or practices which are almed at
1mprov1ng learners participation and achievement in school.

~ 34. Therefore, when evaluatmg the LAC, evaluators should remain focused on
- the way in which the LAC-i 1s raising levels of teacher quality and contributing to
improved outeomes for students When evaluating the effectiveness of the LAC,
LAC members are expected to assess the: f

1341 development in teacher quality;

o -34 2 1mpact on students performance, and

|
.
)

Page 14 0of 18




| objectives of LAC. ‘This feédback mechanism helps the LACs to decide on the

34.3 effectiveness 9? ‘the -ixhplemented strategies.

35. Additional guidelihes ’fo‘i' progress M&E are provided below:

. 35.1 Purpose. The. purpjose of progress monitoring is to provide everyone
“concerned with the pertipént information about the activities so far conducted

. and whether the’standardﬁs are met in the process of the implementation in.l
terms of quality, quantify, jand time leading to the attainment of the goals and

direction to take ‘and |the adjustments to make in the continuing

- implementation of the LAC‘
I

35. 2 Areas to be momtored. LACs should be monitored on the components of t
the focus area (st;pulateq in the LAC Policy). For example, if the LAC Was!
formed in the area of content and pedagogy, components to be monitored Can!
1nclude members’ a) content knowledge; b) skill in particular 1nstruct10nal
strategles c) sk111 1n assessment and d) knowledge of learners and how they'
| learn. Vi ;

Pl
I
|

Monitoring the LAC’s p'rog;ress can also be based on the protocols agreed upom|
by the group for the 1mplementat10n phase. For instance, the LAC Team Norms
can be the bases for momtormg attendance and participation, workmg
jrelatmnsmps teamworkl professmnahsm and efficiency. |

',35.'3 Monitoring"' methods and tools. The members of a LAC shoul
‘collaboratively deve‘iop a Qrariety of methods and tools for progress monitoring
 These can include, among others, a) individual members’ monitoring o
assessment of thelr own activities; b} peer observation or assessment; CD
_observation or assessment by supervisor or mentor or coach; and d) morutonn%

or assessment of the LAC team. |
J i

- Protocols for each of these methods should be agreed upon and developed
_collaboratively by the LAC members. Such protocols can include templates and
forms to be filled out to make monitoring and record- -keeping easy, (e. g|
template for team meetlmg minutes, form for individual member’s notes and
plans, observa'uon checkhsts Journals or logs of classroom application of focqs

: strategles etc.) f v |;
] |
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, _ |
.~ LACs following a "particujlar model (e.g., Lesson Study, Competency-Based

Collaborative Inquiry) Wilﬂ, have protocols unique to the model. Appropriate

v-vmonitoring tools similar or/in addition to those above should be developed.

{ 354 Monitoring timelitie. Progress monitoring is a continuous process
’throughout LAC 1mplementatlon Data gathering and assessment should be
c done from the begmnmg of implementation through the stages of development,
growth, and sustamablhty of the LAC.

35.6 Documentation, record-keeping, and reporting. Momtorlng can only be

effective if data or ewdence collected are authentic, valid, and sufficient. Thus,

documentation and: reCOrd -keeping are vital aspects of the monitoring process.
Individual and team act1v1t1es “should be properly documented, with

aPPI'OPrlate tools. (e

Team meetings. Proceedmgs of team meetings should be recorded. A template
for easy recordmg can: be. 'developed. This should include, among others: a)
attendance; b) top1cs of d1scussmn c) best practices that were shared during
‘the meeting; d) current or emerging needs and concerns (which should
- immediately be commumcated to the LAC leader); e) evidence of whether Plan
_'IS working or not worklng, ‘and f) next courses of action to be taken.

i _‘.LThe appomtment of doeumenter or recorder of minutes should be on a rotatmn

\
~basis. Protocols shvtild. be developed for confidentiality or which items should

" be confidential and wh1ch§ can be shared after the meeting. Guidelines should
d A:Lr\ﬁanagement a) Who should keep the files; b) where

be developed on re"
: d ‘c) who should have access to the files.

should files be kept

Each LAC memberu should build a portfolio about all activities related to the
" LAC. Members can-keep 1nd1v1dua1 notes on a form developed for the purpose
It can include items about what the LAC member will need to do as a result of

'-agreements in the},meetmg and notes on what to bring for the next team
- meeting. Members_can also keep logs and reflective journals on the actions
~‘they have taken ‘ r respective classes towards the achievement of LAC
goals. These will be used in sharing of best practice, problems or solutions

durmg the team meetlngs !
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* Support mechanisms, both hardware and software, for documentation and
_ record-keeping shoﬁld bé pﬁlt in place.

| Reporting to admzmstratzon or system. LAC members should agree on protocols
|, and timetables for formal reportmg of LAC implementationi to the system. The
" October in-service vtralnmg; (INSET) of the District or Schools Division would be

| a good venue for sharing3 the LAC experience. Assessment during milestone

| points (e.g., mid-year, year end) can make use of tools used in the planmng

stage. ‘

V. Conduct of the LAC Session. Limitations/Prohibitions.

36. Since LACs and LAC 'sessions are aimed at the continuous professional
development of teachers, the conduct of LAC sessions shall be limited to the
purposes stated in-this pohcy The holding of LAC sessions for purposes other
than those provxded herem is prohibited. Prohibited purposes may include but
shall not be limited to- the following: sale of goods and other merchandise;
lending .transactlons, poht;cal and religious meetings and other purposes which
- are not included in this policy.
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ANNEX 1~

Template for LAC Plaﬁ‘

Phase Activities Persons Time Resources Success
Involved | Frame Funds Source of | Indicators

Planning T

Implementation

Evaluation

. Pagelof5




ANNEX 2: Terms of Refetence (ToR) of LAC Partlcxpants

LAC Leader is the Pr1nc1pal or School Head. Being the de facto leader of
~ the LAC or all the LACe in the school, the following are his/her roles:

1. Oversees'_the .imﬂlementation of the LAC(s);
2. Leads in the fd:ev‘ielopment of a LAC Plan and integrates such in the ,'
S |

SIP or AlP;

3. Organizes LAC' éroupings at the beginning of each school year and -
‘ensures that each LAC has an assigned facilitator, preferably a Master
Teacher or semor teacher or senior member of the faculty;

|
|
[
i
4, Mobilizes -‘re,squrces for the conduct of LACs; ||

, | |

. l
5. Prov1des feedback and submlts LAC Progress Reports to District I.

|

|

I

~ and Schools D1v1810n Ofﬁce

developing a eﬁlture of collaboration and continuous improvement;

7. Ensureus the fmbnitoring of LAC sessions and related activities and
evaluating thelr unpact on teacher professional development, quality

teaching, and pupﬂ achlevement

6. Adapts and_ shares LAC best practices from other schools, thereby /
|

8. Agrees \mth LAC Members on how to observe or monitor !

~application of jlear_rirlrrg,

9. Proviciee feedback to the teachers;

J
11. Meets. thh fac;htator to decide on next LAC topic and to prepare or

|
{
|
!
10. Gathefr,e eviderices of implementation or application of learning; ;
l
|'
plan for the next sessmn and f

. S |
12. Monitofs fhe UAC implementation vis-a-vis the school LAC plan.

LAC Facilitator The LAC Facilitator could be the Prmmpal or Schoo
Head, a Master Teacher or a senior teacher or senior member of th

) ; , Page 2 of 5 . : ;
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I

faculty Th1s ‘role” cm’ﬂd be assigned on a rotation basis. The LAC

Facﬂltator el .’,, o
1. Convenes the LA§C team meetings;
2. Provides: technidal assistance in the development of the LAC n,

timetable of team meeﬂings, and other activities;
. : . l

3. Checks and monltors attendance of members and submission of
materials and: sees to ut that team meetings start and end on time, and
that agenda for the meetmg are covered;

IS R

4. Encourages aetix}re engagement and participation of members;

|
5. . Serves as reSour!c:e person on specific topics;
. 6. Assigns a documenter on rotation basis;
T 14 q i
?
~7. - Invites e"x’ternal resource persons when necessary;

8.  Reports regularly to LAC leader on LAC progress;

: \
9. Prepares hlS/ helf session plan that identifies the topic, objectives,

materials needed, and‘ outline of activities (at the very least) and where
necessary, consults the LAC Leader and members;

10 Ensures. that fhe venue and equipment are available and
prepares the necessary learning materials such as reading materials,

videos, presentat1ons, etc when needed;

11. Announces :the LAC session including topic, time, venue, and other
‘matters that the group should know; and

12." Runs and facilitates the session based on the plan and ensures '

that the agreed norms! of behaviour are observed and that the ob_]ectlves
of the session are’ achleved

LAC Members are the teachers who share common concerns such as’
grade level assignmeﬁts or learning area assignments or key stage

assignments. LACs 11'nust be organized well so that teachers are a
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“LACs. A LAC member

member of at least one LAC. However, teachers may opt to join other

1. Attends LAC meetings regularly and participates actively in LAC
sessions;
2. Serves ae; LAC f%icilitator or documenter or resource pereon for

certain topics when assigned such roles;

3. Develep"s‘: plans tb apply what has been learned and implements
agreed action pllan‘_ in olee’s classroom;

4. Monitors;f'\zepe:’vs_' pr}ogress in relation to the LAC Plan;

l

5. Prepares and subm1ts documents or materials as needed and

-brings materxals relevant to the topic;

6. Obser'vefsﬂagr;eed norms of behaviour;
A,_,;-_'v,_g_." \ . .
7. - Captures evidences of implementation;
. |
8. Reflects on the implementation;

9.  Shares With_eolléagues in informal settings;

10.  Prepares to sh_are in each LAC session;

11.  Allows LACIeader to observe how the learning was applied; and

12.  Provides the LAC leader with evidences of application of learning.

.-LAC Docume‘ntet’ is a member of the LAC who has been assigned to

record the mmutes of the team meetings. This role may be rotated (1 €.,

" monthly or for every umt of lesson). The LAC documenter:

1. Documeghft;e:LAC proceedings following the template agreed lipOn;
2. Keeps records of attendance and output of members;
|
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|
i

‘3. Helps the LAC Leader and Facilitator in writing the progress
reports to be submittedjto the District, Schools Division, Regional, and

. Central Office; |

4. Devices innovative“ and efficient ways to document and synthesizes

the agreements during the LAC sessions;

o ‘ -
5. Provides the information on the progress of the LAC and the
insights of the teachers ‘!about student learning;

6.  Takes down minutes and captures the processes in the LAC; and

7. Gathers_égidéi}ccé of implementation (e.g., individual plans, etc.).

LAC Resource Person can be a member of the LAC or someone external

invited to talk and lead the session on a specific topic. The resource
cperson: ; ‘

1. Shares current trends and best practices on certain aspects of

‘ curnculum pedagogy, ‘and assessment;

2. Facilitates, the actlvmes during the session, which may include

workshops and demonstratmns

3. Mentoré'*f)f":'kc'odches teachers on content and pedagogies for a

particular lesson: unit;
. |

4.  Coordinates with the LAC Facilitator on materials and equipment

to be used during the session; and

5. Helps the LAC plan subsequent action based on the session.

_
“
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