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Republic of the Philippines 
f Department of Education 
! Region XI 
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Division Memorandum 
No. ,03, s. 2016 

August 11, 2016 

I 

THE LEARNING ACTI~N CELL AS AK TO 12 BASIC EDUCATION PROGRAM 
SCHOOL- BASED CON1]INUING PROFESSIONAL DEVELOMENT STRATEGY FOR 

fflE IMPROVEMENT OF TEACHING AND LEARNING 
i 

To: All Public Elementary and Secondary- Schools Principals/Head Teachers/SICs 
This Division · 

! 

I 

1. Attached is a machine phot?COPY of DepEd Order No.3 5, s. 2016 re: The Learning Action Cell as 
a K to 12 Basic Education Progr~ School-Based Continuing Professional Development Strategy for the 
Improvement of Teaching and Le~g. 

2. In like manner, the Dep~ent of Education-Digos City Division supports the continuing 
professional development of its t~aching personnel based on the principle of lifelong learning and 
DepED's commitment to the dev~lopment of teachers' potential aimed towards their success in the 
profession ' 

i 

3. For dissemination and strict compliance. 

\ 

~ 
DEED. SILVA, DP A, CESO Vt 
Schools Division Superintenden~ 

iepEd School:; DiVision of Oiyo:. 
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DepEd ORDER 
No. 35, s. 2016 
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l\epublft of tbt ~bilippines 

, '138epartment of ebucation 

07 JUN Z016 

i ' 
THE LEARNING ACTION CELL AS AK TO 12 BASIC EDUCATION PROGRAM 
SCHOOL-BASEtfCOtnINUING PROFESSIONAL DEVELOPMENT STRATEGY 

FOR THE IMPROVEMENT OF TEACIUNG AND LEARNING 

To; Undersecretaries· , 
Assistant Secretaries 

I 

Bureau and Service Directors 
Regional Directors · ! 

Schools Division· Superintendents 
Public and Private Elementary and Secondazy Schools Heads 
All Others Concemd:i I . I 

'. • . I I 

1. In line with the im~lementation of Republic Act No. 10533, or the Enhance4 
Basic Education Act of 2:013, the Department of Education (DepEd) issues th 
enclosed policy on 'r,lie ~ming Action Cell (LAC) as a K to 12. Basic Educatio 
Program School-~4/Prntlnufng Professional Development Strategy for th 
Improvement of T-e•ching and Learning. 

. . ,. ! 

2. Through this , policyr, the DepEd fully supports the continuing profession 
development of its teaching personnel based on the principle of lifelong learning an4 
DepEd's commitment t() .tlie development of teachers potential aimed towards thei:t 
success in the profession.: This can be done through the school-based LAC, whictj 
primarily functions,, as a. p:rrofessional learning community for teachers that will help 
them improve practice and ~earner achievement. J 

,:,::·, ,, .. l i 
3. This policy will rem~ in force and effect unless sooner repealed, amended, or i 
rescinded. All issuances ,4i,~onsistent with this Order are hereby rescinded. 1 

I 

4. Immediate (:li~~e~~tion of and strict compliance with this Order is directed. 
•.· • . ., ,: .. , I 

i 
I 

\ 

OFSC 

,'·:, "·I_I:.'. ·1 

Encl.: As stated ,, . : ... ·. ,.,·. f 

Reference; MECS Memorantium No. 74, s. 1985 
To be indicated in the PerpJtual Index 

under the following.~ubjects: 
: :!:) · i ; . ~ , .. \. I: 

POLICY 
STUDENT .:,.:,,, ,-:,· ,., 

!,' 

Madel: DO Learning Acti~n Cell' : . 
0382-May 31, 2016/6-2 >',' . 

STRAND: Curriculum and Instructions 
TEACHERS 

. .:-·.· .. , .,· II A , 
I ' I 

DepEd Complex, Meralco Avenue, Pa.sig C~ty 1600 633-7208/6337228/632-1361 ,,, .. 636-4876/637-6209 ~ www.deped.gov.ph 
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(Enclosure to Dep~d.9rder No. 35, s. 2016) 

THE LEARNING ACTION CELL (LAC) AS A K TO 12 BASIC EDUCATION 

PROGRAM SCHOOL-BASED CONTINUING PROFESSIONAL DEVELOPMENT 

STRATEGY FORTHE IMPROVEMENT OF TEACHING AND LEARNING 

· ·· I~ Rationale 

1. As an institution of learning, the Department of Education {DepEd) works to 

protect and promote th~ right of Filipinos to quality basic education that is 

equitable, culture:-based, and complete, and allows them to realize their 

potential and contrikititeJrneaningfully to building the nation. The investment 

of the DepEd in the, devel'dpment of human potential is a commitment it makes 

not only to its lea:fi\ets:.but also its teachers. Towards this end, the DepEd fully
1 

supports the continuing .
1 

professienal development of its teaching personnel: 

bas~d on the principle of lifelong learning and the view of the teaching/ 

profession as one that "requires teachers expert knowledge and specialized! 

ski.Us, acquired and m~intained through rigorous and continuing study"/ 
(UNESCO 1966) . .': ,.· :,· · / 

. I 
,,, . I 

2. The DepEd als9; r~.Goghizes that the quality of learning is greatly influence 
• : , ,"• ~ , ., --. • ,. "[ "I 

by the quality of t~.@-<;;l;µi;;ig. Therefore, it is imperative for the DepEd to hire goo 
'. -,1:; ~·~~ $\ ,•, ·. •' ; 

teachers and tq1:,;~1f,p1;>,9rt their development in the teaching profession 

Organizing prof~i!~fQ,~~ learning communities will aid teachers in th 

con~truction of ,,:O,~'M, lrnowledge about instruction as well as in revisin$ 

traditional belief:\,,a~.~ assumptions about education, community, teaching/ 

and learning (Littl~1 4oo~) to suit the present needs of learners. Affirmativ+ 

bases for this pol~c;;yanralso drawn from the learnings of many interventions i9 

education such aas th,e Brogram for Decentralized Education (PRODED), Thir~ 

Elementary Educ?,tioh. Project (TEEP), Secondary Education Development an~ 

Improvement P:rqject ; (SEDIP) as well as empirical studies on simila/r 

professional dvy~.Io,pment programs that demonstrate that teacheri' 

participation in prqfe~~1onal development activities have a positive impact oh 

teachers' beliefs;and(practices, students' learning, and the implementation Jr 
educational refor:ms (UNESCO ISO 2006). / 

3. Successful tr~~f:iing is a result of the systematic use of appropria e 
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III. Learning Action Cell! (LAC) 

A. Theoretical Framewdrk 

12. This policy provides tpe framework and enabling mechanisms for the 

conduct and implementatidn of LACs in schools or in clusters if multigrade 

schools prefer to conduct fhem by cluster. It is directed towards improving 

teacher knowledge, skills, and attitudes based on established competencies 

linked to the K to 12 Curriculum. 

13. The theoretical framewdrk in Figure 1 shows that communities of practice, 

in this case, LACs,. :en'able teachers to do collaborative planning, problem 

solving, and action impl~mentation that will lead to improved teachers' 

knowledge, s~ills, \ind at~itudes that will consequently and significantly 

improve student lear;ning and devel0pment. 
~ . ' ' ' ' 

Community of practi_ce $>· : Improved teachers ¢ 
with collaborative · · , content knowledge I 
plan_ning, proble.m- pedagogical skills, . Student learning and 
solving, and action- assessmen~ strateg,~s, holistic development 
implementation and professional ethics 

Figure 1. The.oretical !Framework of the Learning Action Cell (LAC) 
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' 

Topics for LAC· Sessioi/,.s 

4. The content of LAC sessiolas may be determined by the teachers themselves . . . . I 
nder the general guidance of the school head or LAC leader. This may be done 

rough needs assessment, / the results of which should assist the LAC in 

isting their priority areas of l~arning. 
. I 

15. Special emphasis .must qe made on some key features of the K to 12 Basic 

~ducation Program. It is: important that the teacher-identified topics are 
l i 

consistent with the followihg broad areas of discussion that enliven the 
I 

features of the K to 12 Basic/ Education Program as articulated in Republic Act 
(RA.) No.10533, the;;Ehha1ced Basic Education Act of 2013 and in various 

policies of the DepEd: 
''., 

. , . . I 
15. 1 ,Leamer Diversity and Student Inclusion 

' i 
I 

Successful teachers kndw and care for their students. Including learner 
I 

diversity and student inclusion in the LAC sessions emphasizes that 
I 

learners are the ·reason for all education processes. It is the central role of 

teachers to establish learning environments that are responsive to learner 
. • i 

diversity. It underscores the importance of teachers' knowledge and 

understanding o(, as Jren as respect for, learners' characteristics and 
.. ,. ; . ! 

experiences. Diversity etnanates from a variety of factors (which may be in 1 

'· I I 

combination) such· as gender, community membership, religious beliefs, I 
, I 

family configura,tions, a*d special learning needs. : 
! 

Teachers who celebrate 
1

rliversity in their classrooms adjust and differentiate 

their instruction to incll!.lde all learners and to foster harmony in their class. 

Furthermore, learner ~nclusion requires that teachers provide remedia 
. . I 

instruction for,. those W(h.o are experiencing difficulties in learning lessons., 

Such interventiqns preyent failure and communicate caring by the teacheJ 
, I 

for students. / / 

, I 

15.2 Content andPedagof/y of the Kto 12 Basic Education Program 

i ! 

By studying the K to 1 ¥ curriculum, teachers will be better able to prepar~ 

for lessons and wm ~e more relaxed in executing lesson plans. Only fl­
confident teacher is able to implement developmentally-appropriate teaching 

' . . I I 

I 
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methods that respect the individual differences of learners. Additionally, they 

can jointly craft learning ~oals in collaboration with their students. Content 
,,. I 

and performance standar~s and learning competencies must be mastered by 

teachers so that they caJ plan lessons, deliver instruction effectively, and 
.·. . .. ·. . . I 

assess the learning that r~sulted from their teaching. 
,, ". I 

' 

Teachers can collaborativ6Iy plan weekly lessons during the LAC and these 
I 

can be implemented ior tihe specified period of time, after which, teachers 

can share their e.iperi~nc~s to improve subsequent lessons. 
_ .•. 1._ I 

While boosting teachers' lown critical and creative thinking, their skill in 

translating curriculum,.cdntent into relevant learning activities also grows. 

Student learning"~ill>imp~ove because the teacher will be more systematic 

and better contextualized ~o the learning needs of students. 
. i 

15.3 Assessment a~d cRepo~ng in the K to 12 Basic Education Program 
i• . . , .··.:,. I 

,:.. I 

! 

Every teacher sh<;mld understand how to implement the learner-centered 
·.•• .. · . , ' I 

assessment politj,es f<>r t}jie K to 12 Curriculum. Discussions about lessons 
. ·.· . I 

should necessarj.ly. include ways in assessing the learning of students and 
. · .. · ... . I 

how data from formative ~ssessment can improve subsequent lessons. 
I 

J:i',r.·;' ,i 

Assessment proyic,1,es, teichers and learners with the necessary feedback 
i 

about learning ~µ:\cQ~et. This feedback informs the reporting cycle and 

enables teacher~ ;tq ,9qptinually select, organize, and use sound assessment 

processes. 

15.4 21st Century Skills anq JCT Integration in Instruction and Assessment 
.. I 

; I 

Bringing 21 sLce;ntl;l,ry skills into the teaching and learning situation is a 
.-i' .,, . .. . I 

central featur~.,of i\tle ¢ to 12 Basic Education Program. Teachers must 

enrich lessons;.~:th, si111ple integration strat~gies utilizing Information and 

Communicatio:i;is Techriology (ICT) that are developmentally appropriate. 

Instruction and' :assesJment processes can be made more collaborative 
I 

with ICT, which ·teach6rs can implement with the tools and equipment 

available in their school!s. 

i 
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15 .5 Curriculum Contextub.lization, Localization, and· Indigenization 
! 
i 

Curriculum context~alization is the process of matching the curriculum 
. I 

content andjnstructional strategies relevant to learners. Student diversity 

requires that, teachers always consider individual differences in lesson 
. i . I 

Planning and implementation. Teachers identify and respond toi 
• ! I 

opportunities to lirtk teaching and learning in the classroom to thel 

experiences, interes~s, and aspirations of the wider school community and/ 
. I 

other key stakehold<trs. 

By linking new cohtent to the local experiences that are familiar t 
students, learning ~ill be more efficient for and relevant to them. Th 

I 

localization of curticulum is an essential feature of the K to 12 
• i • I 

Curriculum., The te~cher' guide and learners' materials may be modified t1 
accommoda,~ethe ~fique contexts of a particular locality. I 

. . : I 

Deepening .. :eurricJium contextualization through indigenization itf 
essential for communities that have cultural practices that are different 

from the m~jority of people in the same locality. Providing spaces fof 
unique cultures in the K to 12 Basic Education Program is a key strategy 

for student~pclus1ob and ensuring relevance of education processes for aV 
learners. 'l:'ead1ers /and school systems must make sure that the member~ 

of the comtp.unity I participate in indigenization processes, so that thF 

curriculum will be accurate and faithful to the culture in consideration. 1 

.·.,' ' ! 
. ! 

16. In addition<tb the' t~pics that the LAC members have identified and tho 

enumerated above, te~chers should also find time to discuss how the r 
' .. i.·. ,::.:i: i 

community linkages can support the curriculum and how the LAC sessio s 

promote their.· '.bwn prdfessional growth. Furthermore, emerging and urgeJt 

issues or_ conc~~ns' ::iJ~e;bting. teaching and learning must be discussed duri1g 

LAC sess10ns. Thes.e i:nay include school data such as school participatiolfl, 

attendance, coµipletfonl and assessment, child-finding activities, programs to 
' • ' I i 

be offered so asto inc,ude more learners in schools, results-based practice~. 

and technologies, . an~ school successes. LAC sessions also cover Dep&d 
thrusts and policies relevant to the above-mentioned priority needs. : 

', •• i 
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C. LAC Implementatioil Process 

17. Before the LAC Session./ In order to plan for LA Cs, the LAC members guided 

by the LAC Leade:r .. and L~C Facilitator, are expected to identify professional 

development needs. and p¥oritize issues to be discussed or addressed in the 

LAC session. These can tie recorded in a LAC Plan, which will also require 
I 

details on how the LAC pr6cess will be monitored; A template for the LAC Plan 
., . I 

can be found in Annex 1!. Schools can revise the template to suit their own 
1 

needs and con texts. 

17.1 Assessment of Ne.'eds. Needs are identified with reference to the 

professional teacher stan4ards set for one's career stage. These needs could be 
I 

captured through differ~nt for~s like self-assessment tools, classroom 
observation resuits, .· criiical reflections, surveys, research-based teacher 

development needs, ·stude~ts' assessment results, and other forms. 
'< , .. •,'. ' 

• I 

17.2 Prioritization of '.fopics or Agenda. From the needs that have been 
. I 

identified as focus ·bf 1..AC, members could agree on which of them should be , 
' I 

prioritized for th~it · ·sessions. The basis for prioritization could be in terms of 

urgency of need; tin1;e ndeded in addressing the need, interest or in whatever 

way agreed upon. by the /members of the group. These priority needs or topics 
. ., I 

could integrate tfre areas/mentioned above. i 
I 

i I 
17.3 Formation/of LAC~ Every teacher must be part of a LAC; LACs could bel 

. , ' I 
formed based on, the :Arioritized need(s) and depending on the number o 

.,, ' . i 

teachers in every; school or cluster of schools. However, these groupings ar 
~:. • , ; '. , ' II 

flexible according to need and context. 
·r-,r"'.. ~>/ 

1

1 

I 

One LAC could be comRosed of five (5) to 15 members. A school may organiz 

as many LACs as- may ]je deemed necessary depending on the identified needi 
- I . 

of the school. .In all ~chools, teachers may convene in groups that ar~ 

strategically de~ided; · Tllese may be by key stage, grade level, learning area, o~ 
, . I . , 

programs offer~d ~y, tti1e school. Multigrade schools may be clustered i~ 

different ways q:r tq~.dibtrict or division supervisors based on the objectives tjf 
the LACs to be conductJd. I 

I 
i 
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Each LAC should, have a! leader, a facilitator, a documenter, and members a~ 

shown in Figure 2. Exterinal resource persons may be invited when necessad 
• · i I 

though the preference is ifor the LAC resource persons to be from among the 

LAC members. The term$ of reference (ToR) for LAC participants are found itj 
: i 

Annex 2. ! 1 

LAC Facilitat4r 
(Principal/SHlffT 

Member} 1 

. i 

! 
I 

LAC Leader 
{Principal/School Head) 

LAC Members 
{Teachers) 

LAC Docum~ter 
(Any Member) 

LAC Resource Person(s)­
External/lntemal 

• I 

I 

Figure 2. CoDJ.position or a Learning Action Cell (LAC) 

I 

. . I . . 

17 A Identification of Appropriate Intervention. The LAC could agree o~ 

exploring interven.tioristoladdress the identified need. Interventions could be i~ 
' the ·form of learnihg materials, instructional materials, equipment, facilitie 1

, 

.. I 

strategies in teaching, mopality in teaching, program, etc. 
I 

: :1' . · I 

17.5 Scheduling i:>/.~fle~ngs. The LAC members can decide on the schedul , 

length, and frequency of meetings. One to two hours a week is stron 1 

recommended but the. diversity of teaching conditions may: not always allot 

this. LAC sessior1:s, hoJrever, should be conducted t le ce a mont · . 
. •· . , • . I 

Interactions may ~I'so be ~one through ICT when it is difficult to have face-t -

face sessions, piJJ"!h;ularl~ when involving clustered schools. There is a need~ 

prioritize the LA,C,~. q(!cause this is the support system for teachers who atie 

tasked to deliv~~,/l>asic ieducation, which is the· core business of DepEf 

Activities that dg,,n<;>t support this mandate must not take priority over tq'e 
learning needs of studen!ts. Finally, all schools are encouraged to prioriti~e 

• I 

i 
I 
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I 

i 
. I 

I 

I 

LAC sessions instead of kidministrative meetings, which should be schedule4 

separately from LAC sessi~ns. / 
I I 

17 .6 Setting Up. ,;,f ~e$burces. Resources could be human or material that 
I I 

should be prepared or set up before the implementation of the sessions. Thte 
' I 

human resources could ~e individuals who are tapped as resource persons or 
the LAC sessions. Materi~l resources could be the supplies, worksheets, videos~ 

equipment, budget,: food, 
1 

venues and other things needed in the conduct of 
I • 

LAC session. I 

i 

The LAC Leader or School Head shall take the lead in identifying the neede 
' ',• I 

resources, ensuritig t~eir rvailability and sustainability. I 

1 7. 7 Assignment of woJk. The LAC members could be given specific roles t© 

perform during LAd s~·ssi<:ms. These roles could be rotated among the member~ 
. I 

of the group. 
1 

i 
i ! 

17.8 LAC Implernentati~n Norms. Norms are the framework from which tea~ 

members commit-to condµct business. Developing norms and adhering to the~ 
• I , 

ensure the success of the !group, and facilitate the members' ability to deal witl/i 
. . , I 

critical issues. Norms have several components that clarify team dynamicJ . 
• ,· .. ; i I 

These are some ele11;1ents to address: I 
' . I I i . 

Time and Venue: Where and when will we meet? Will we start on time? 
I 

•... ,· , I 

Listening: How 0'w'il1' we: listen to our peers? How will we discourag 
' ·, ! 

interruptions when somedne is speaking? 
I 

Confidentiality: What\cdntent is to be held in confidence? What can be share~ 
! I 

after the meeting?t , ; ·,,,,·i ;1 i I 
i I 

Decision Making,: ,J:1ow w~ll we arrive at a decision? What if everyone doesnft 
agree with the group de<;i~ion? I 

- •.l. f. •' : 

I 

Participation: Is par,t~cipa,tion optional? Will we have an attendance 

What will we do if a memtier constantly misses meetings? 
-: /:,. 11 
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I 

. I 
·... i I 

Expectations: What do wtj expect from team members? Do we need a metho~ 

for ensuring each memb~r comes to the meeting prepared with appropriate; 

data or other assignments? 
I 

I 
I 
i 

17. 9 Preparing Line~tterh Budget. The budget shall come from the 
i 

school's 
, : I 

respective MOOE . and. o~her external grants, provided 
I 

that only expenses 
I 

may be included, subject to existin~ 
• I 

allowed under the· schobl MOOE 
i 

accounting rules and regulations. 
r 

I 

I 

17.10 Writing of LAC Plan. For a guided implementation of LAC plans, the 

should be written :and dodumented following the template in Annex 1. School 

are allowed to m6~if:i'the !template based on their needs. This plan should b 

integrated or li:rtked' With the School Improvement Plan (SIP) or Annuat 

Implementation Pl~ '{A.IP); J 

. I 
18. During the LA,cf''Session. The priorities set out in the LAC Plan ar~ 

• I I 
implemented througfr :a v~riety of activities, which can include stimulus (e.gf 

·., ! I 

lectures, practicum, orientation, coaching, workshops, development and 
·•· •• 1 I 

utilization of instructional! materials, etc.) followed by collaborative discussio~ 

of possible ways {o!)"_~d. rhe final activity of the session will involve individuaJ 

and group action, planning in order to implement agreed activities in the 
.:'. .. ,' l·. i 

classroom. ! 

19. After the LAC. Session. LAC members are expected to implement 
•>,', ._-,: I 

proposed strategies oractivities in their classroom or school or community a 

appropriate and ~v;~luate their success. LAC members should be prepared t 

report back on th.~ $U.ccess of these activities in future LAC sessions. LA 

facilitators and LAC leade~s should monitor these activities and evaluate how 

far they are cont~~buting t~ improved outcomes for learners at school. SchoJ1 

heads or princip~ls,.,/~J1quldi support the LACs by doing class observations an1 

encourage teach~r~ t9: c;on~inually improve instruction so that student leaminf 
will also improve1 • • . i 

,., ,, . 

. ,:.,, -:1 : ... 

Page 11 of 18 



' 

D. Roles and Responsibilities of Various DepEd Offices 

/ School Level 
1. 

20. At the school level, the School head should lead in organizing the LAC and 
I I 

in ensuring that the pirctice of holding regular LAC sessions is establishe~, 

maintained, and sustaihed. The School Head should also take the lead n 

monitoring school LAC p.ctivities and in evaluating their impact on the tot 
' 

school improvement. Lik~ · , ac ·ve participation of teachers and involveme t 

in various LAC activitied should b captured as an ·ective in the Individu 1 

Performance and Commit ent iew Form {IPCRF). 
1 

• ·.• • \! I 
21. It is expected that school heads or principa swill be vital in facilitating and 

i I 
implementing effective LACs within their schools. This function will be included 

: I 
in. the performaqc~ eya.l1ation of school heads. They will create safe spacef 

where teachers can, engage in dialogue with each other so they may learn frorp 

and provide support to ori.e another. 1 
I 

i i 
• I 

22. Providing administrative support and academic leadership to the LACs wiV 
. . , I 

strengthen the schools' d~velopment of professional learning communities th3i~ 
value their commtinities !of practice in favor of student learning and holisti~ 

' i 
I 

23. Throug and with, the \District Supervisor, the Schools Division Office (SDO 

Curriculum Implementation Division (CID) should support the schools i . . ' 

establishing, maintaining,! and sustaining their LAC practice. It should provid~ 

tech~ical assistance (TA) ~s may be required. The SDO shall lead in '.de~tifyin~ 
practices that are pottnt1ally replicable as well as m h1ghhghtm 

a~complishments anc:L.sett~ng up reward systems. \ 
; 

' • I I 

24. SDO personnel are exrrected to provide technical assistance to schools and\ 
conduct systematic mcmitoring so that good teaching happens in all classroomsi 

,·. . ·, I 
throughout the coun,tzy. · i 

' i 

25~ The SDO shoul_d also fi\nd ways to encourage the schools to conduct action I 

research about pedagogies land assessment methods that successfully support' 
;, , I 

Page 12 of18 



- r 
,-

·------~~"."'""'!'--:---- ------

I 

student learning arid hoiist~c development. 
'. I 

. I 

26. The SDO is also expectled to ensure that there are LAC plans across all the 

1 learning areas and key stdges as this is consistent with the DepEd's mandate 

' to ensure good quality teaching for all subjects and all students. 

27. When organizing LACs/ sessions at this level, District and Schools Division 

Level LAC may al;so be c±onstructed flexibly, but could include any of the 

following: teachers, di~trict supervisors, division supervisors, and school LAC 

leaders. These LA Cs may i have a variety of purposes which are agreed upon 

strategically at a lo~al level. 
- .__ -, . ' - ! 

Regional Level 

i I 

28. The Regional-,.Office!s (ROs) through the Curriculum and Leaming: 

Management Division °(CLMD) should provide more explicit guidance to SDOs/ 

and schools regarding the! conduct of LACs. It should provide TA to the soo/ 
that enables therri't:o sup~ort the schools in their LAC practice. It should alscj 

be able to scale up· p~actiJes that are found effective and conduct research fori 
this purpose. The Ref 's~all also conduct a regional event to highlight and 

:', , , I I 
reward LAC_ accomplishin~nts. 

! 
- I 

29. The ROs should monitor school data over time and see if the LAC session 

are effectively imp;t:"~ving_ tciaching and learning processes. 
,• • • I 

30. When organizin.g' LAC sessions at this level, the membership 

constructed flexiblf d~:peilding on the purposes of the LAC and the 

agreed upon. 

Central Office 

may b~ 
I 

strate, 

I 
i 
I 

i 

31. The Central Qffice (CP) shall review the policy and its implementation iti 
light of the feedback gathrred from the field. The CO through the Office of thb 

Undersecretary for Curridulum and Instruction shall coordinate efforts at t~ 
I 

central and field offices ttj ensure that the support systems and mechanism tb 
sustain LAC practice_ ar.e tstablished and responsive such as putting in place ~ 
rewards system ~r;id aJlociting funds for the program. 
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I 
32. When orgamzmg L~

1

C sessions at this level, the membership may b9 

constructed flexibly depending on the purposes of the LAC and the strategy: 
. . I 

agreed upon. 1 

! 

IV. Progress Monitoring and Evaluation (M&E) 
' I 

33. Monitoring and feedbkck should be ongoing throughout the LAC planning 
and implementation phas¢s. This will include a variety of forms including both 

I I 
qualitative and quantitati!Ve approaches. A core principle of the M&E of the 

LACs is that evaluator's, sh.ch as principals and district supervisors, should no 
i 

seek to establish overly simplistic correlation between LAC activity and change 
in student perforrilanc:e:' This policy notes that: 

to establish effective! 
I 

1. Schools or school clusters will need to be given time 
LACs. 

2. The process of profe~sional learning and subsequent 

teachers' quality 
1 

Wilf fvary from school to school and 
. i 

developments J 
cannot be easily[ 

quantified. 
I 
I 
I 
I 

3. The key indicators' for : the effectiveness of the LAC is that there are clear! 
evidences of: I 

I 
. . i 

a. critical reflection, amongst teachers leading to changes in classroom! 
practice; , , 

I I 
: I 
I 
I 

· b . increased\ understanding and knowledge of the curriculum; and 
' 

. , . ; I 
\ ' • I 

c. changes -:i:n Je;:icpers' pedagogy or practices which are aimed at 

improvingdearnets' participation and achievement in school. 
i 
i 

34. Therefore, whe:g, ev~lu~ting the LAC, evaluators should remain focused on 

the way in which the LAC. A~ raising levels of teacher quality and contributing to 

improved outcomes for students. When evaluating the effectiveness of the LAC, 
I 

LAC members are expected, to assess the: 

34.1 development in teactjer quality; 

34.2 impact on students' ~erformance; and 
,, 
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... I 

i 

34 .3 effectiveness o,f ,th~• irilplemented strategies. 

. I 

35. Additional guidelines for progress M&E are provided below: 

35.1 Purpose. The purpbse of progress monitoring is to provide everyone 

concerned with the pertinent information about the activities so far conducted 

and whether the standards are met in the process of the implementation in 

terms of quality, quantity, land time leading to the attainment of the goals and 

objectives of LAC. This fe~dback mechanism helps the LACs to decide on the 
direction to take and I the adjustments to make m the continuing 

. I 

implementation of the .LAC/. 
.. . , I 

· I I 
35. 2 Areas to be monitoted. LACs should be monitored on the components ofl 

the focus area (stlpulate4 in the LAC Policy). For example, if the LAC was/ 

formed in the area .of c;<>x1tent and'pedagogy, components to be monitored can/ 

include members' a) ,,cop.tent knowledge; b) skill in particular instructional. 
• • .... • I 

strategies; c} skill. 1jn ~~sessment; and d) knowledge of learners and how they: 
. . I 
~~. I 

'.' i . . . . I 
Monitoring the LAC's progress can also be based on the protocols agreed uponi 

by the group for the impl~mentation phase. For instance, the LAC Team Norm~ 
• 1 , ·. • • i I 

can be the bases for· monitoring attendance and participation, working 

relationships, teartiwox:k, ~rofessionalism, and efficiency. 1 

i 

35.3 Monitoring ·'~thckfs and tools. The members of a LAC shoul 

collaboratively develop a: variety of methods and tools for progress monitoring 

These can include, am~ng others, a) individual members' monitoring o 

assessment of their :owrii activities; b) peer observation or assessment; ~ 
observation or assessmen;t by supervisor or mentor or coach; and d) monitorin~ 
or assessment of the "LAC /team. 

1 I , 

. .·· i I 
Protocols for each . of thJse methods should be agreed upon and develope~ 

collaboratively by the LAC members. Such protocols can include templates and 

forms to be filled. out ~o make monitoring and record-keeping easy, (e.gl, 

template for team m<:!<::titli.g minutes, form for individual member's notes antl 
plans, observation, ~b.tckiists, journals or logs of classroom application of foc~s 
strategies, etc.) : ·, . . . 1 I 

I 
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i';"''· 
;T·· .. 

i:tC 

' · ... : , -~ 

' 

LACs following a 'particular model (e.g., Lesson Study, Competency-Based 

Collaborative Inquiry) · wil] have protocols unique to the model. Appropriate 

monitoring tools similar or) in addition to those above should be developed. 

35.4 Monitoring tqneli~e. Progress monitoring is a continuous process 

' throughout LAC implementation. Data gathering and assessment should be 

done from the beginnigg of implementation through the stages of development, 
.. I 

growth, and sustainability jof the LAC. 

35.6 Documentation, recbrd-keeping, and reporting. Monitoring can only be 

effective if data or evidenc~ collected are authentic, valid, and sufficient. Thus, 

documentation and.TeCor~-keeping are vital aspects of the monitoring process. 
. I 

Individual and tea:in,,:attivities •· should be properly documented, with 

appropriate tools. i:'d:.t' 

Team meetings. Proceedinks of team meetings should be recorded. A template 

for easy recording c.an .. be I developed. This should include, among others: a) 

attendance; b) topics: of discussion; c) best practices that were shared during 

the meeting; d) current [ or emerging needs and concerns (which should 1 

immediately be coµimunic~ted to the LAC leader); e) evidence of whether Plan 
·1 i{,t j::,' · -~ ·'~.\": I 

is working or not worl~ing; ! and f) next courses of action to be taken. 

The appointment ofdoetlrilenter or recorder of minutes should be on a rotation 
• I 

basis. Protocols sliotild btj developed for confidentiality or which items should 

. · be confidential and which! can be shared after the meeting. Guidelines should 
. . i 

be developed on r~cord. rqanagement: a) Who should keep the files; b) where 
· / ... \t·:t·'.·,··~"i';1~;r·1· i 

should files be kept;· and c) who should have access to the files. 
~ .. :.:~.;-> ! 

' i 

Each LAC membeiti~hould build a portfolio about all activities related to the 

LAC. Members cc:µi keep itidividual notes on a form developed for the purpose. 

It can include items about what the LAC member will need to do as a result of 
ii)!,,· · .... i 

agreements in the. rq.eetit:1g and notes on what to bring for the next team 
\• , ; • I 

meeting~ Member~,..~~n ~iso keep logs and reflective journals on the actions 
. .,,~. d«;:·''. ·, I 

they have taken .ipJp..e,r !respective classes towards the achievement of LAC 
goals. These will };le use.~ in sharing of best practice, problems or solutions 
during the team m~etings.l 

.···:, ' .. 
1 ',,:, •. C -r,._,: 
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Support mechanisms, both hardware and software, for documentation and 

record-keeping should be put in place. 
' 
I 

Reporting to administration! or system. LAC members should agree on protocols 
. I 

and timetables for formal reporting of LAC implementation to the system. The 

October in-service training/ (INSET) of the District or Schools Division would be 

a good venue for sharing• the LAC experience. Assessment during milestone 

points (e.g., mid-year, year-end) can make use of tools used in the planning 

stage. 

V. Conduct of the LAC S~ssion. Limitations/Prohibitions. 

36. Since LACs and .. :LAC I sessions are aimed at the continuous professional ~. . . . : I • -

development of teachers, the conduct of LAC sessions shall be limited to the 
I 

purposes stated in·this· pdlicy. The holding of LAC sessions for purposes other 
I 

than those provided herein is prohibited. Prohibited purposes may include but 

shall not be limited to tl\e following: sale of goods and other merchandise; 

lending transactions; political and religious meetings and other purposes which 

are not included in this policy. 
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ANNEXt- ·• 

Templ•te for LAC Plan. 

Phase Activities Persons Time Resources Success 
Involved Frame Funds Source of Indicators 

-. Funds 
Planning 

•. 

Implementation 

. -- --- - -- -- ---- --- ---·· 
- - --- - ------ - -- -- ------ - ------,---- -- - - --- ·- --- - ----- ----·-

- --- ---- -- --- ----- -- --- --- - -- - --- ------- - - ---- --------- --

Evaluation 

---::! Page 1 of 5 
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ANNEX 2: Tel".ms of R~ference (ToR) of LAC Participants 

·· LAC Leader is the PriJcipal or School Head. Being the de facto leader of 

the LAC or all the LACs in the school, the following are his/her roles: 
.: • <' I 

1. Oversees the im~lementation of the LAC(s); 

2. Leads in the <iev,elopment of a LAC Plan and integrates such in the 

SIP or AIP; 

3. Organizes LAG iroupings at the beginning of each school year and 

ensures that each. LAC has an assigned facilitator, preferably a. Master 

Teacher or se~i~r :teacher or senior member of the faculty; 

4. Mobiliz~s'r~~o.ufoes for the conduct of LACs; 

5. Provides. fceedoa'.ck and submits LAC Progress Reports to District 
1 

! 

and Schools Division pffice; 

6. Adapts ~d shares LAC best practices from other schools, thereby 

developing a culture of collaboration and continuous improvement; 

7. Ensur~s. tJ;ie !?onitoring of LAC sessions and related activities and 

evaluating tl1¢i:r jmpact on teacher professional development, quality 

_teaching, and pupil a~hievement; 

8. Agrees· with LAC Members on how to observe or monitor 

application ofl~art1it1g; 

9. Provides fe~db~ck to the teachers; .. -.; . :. ' 

10. Gather:s ~viqerices of implementation or application of learning; 
. . ! I 

11. Meets.With fac~litator to decide on next LAC topic and to prepare or/ 
plan for the. next s_eJsion; and / 

I 
. ,, I 

12; Monitors the 4AC implementation vis-a-vis the school LAC plan. 
• I 

ii 

LAC Facilitator: Tljie LAC Facilitator could be the Principal or Schoo 

Head, a Master TeJcher or a senior teacher or senior member of th 
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faculty. This ''·role· cobld be assigned on a rotation basis. The LAC 
•• I Facilitator: · , ·· . 1 

I 
1. Convenes the L~C team meetings; 

I 

2. Provides. technidal assistance in the development of the LAC n, 

timetable of team mee~ngs, and other activities; 
' ! 

3. Checks and. monitors attendance of members and submission of 

materials and sees to I.it that team meetings start and end on time, and 
. I 

that agenda for the mdeting are covered; 

4. 

5. 

7. 

8. 

Encour:~~s·aGtJe engagement and participation of members; 

S . I "fi . erves a,~. resource person on spec1 1c topics; 

I 

Assigns a, docµttjenter on rotation basis; 
> ' I I' I 

,·, ' ' ,, ' 1, 

Invites external tesource persons when necessary; 
i 

" . , I 

Reports regularly to LAC leader on LAC progress; 
i 
I 

9. Prepares his/her session plan that identifies the topic, objectives, 
I 

materials needed; andl outline of activities (at the very least) and where 
:, ' "' " ' ! 

necessary, consults thy LAC Leader and members; 
! 

10. Ensures 'that the venue and equipment are available and 
I 

prepares the necessary learning materials such as reading materials, 
.. · ''.· •.·· ! 

videos; presentations, etc., when needed; 

I 

11. · Announces the llAC session including topic, time, venue, and other 
, I 

.·.J •... I 

matters that the groupi should know; and 

I 

12. Runs an:d fadli~ates the session based on the plan and ensures 
I 

that the agreed norms: of behaviour are observed and that the objectives 

of the session ·are achi~ved. 

LAC Members· are th6 teachers who share common concerns such as 
I 

I 

grade level assignmetjits or learning area assignments or key stage 

assignments. LACs must be organized well so that teachers are a 

I 

'' 
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! ,: 

• • ' I 

member of at least one LAC. However, teachers may opt to join other 

LACs. A LAC member: 

1. Attends LAC rri.eetings regularly and participates actively in LAC 

sessions; 

i 

2. Serves as LAC facilitator or documenter or resource person for 

certain topics wheri assigned such roles; 
. . 

3. Develops: plans tb apply what has been learned and implements 
' 

agreed action plan. in o*e>s classroom; 

4. Monitor~-~Ile's p~ogress in relation to the LAC Plan; 
I 

I 

5. Prepares . an9-, submits documents or materials as needed and ...... -. . . I . 
-brings material,s releva~t to the topic; 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

Observes agr;eed horms of behaviour; 
• • ' • • ~( ' I 

. , , ;- : ·-' ~, , . I • • 

Captures evidences of implementation; 
I 

Reflects Oti t:lie itjlplementation; 

· Shares with colldagues in informal settings; 

I 

Prepares to shar<b in each LAC session; 
: . . .; I 

I 

Allows LAC Jeaddr to observe how the learning was applied; and 

Provides th,e,/LAC leader with evidences of application of learning. 
! 

LAC Documenter. is J. member of the LAC who has been assigned to 

record the miJJ.utes of the team meetings. This role may be rotated (i.e., 

monthly or for every uri.it of lesson). The LAC documenter: 

1. 

2. 

. . ' 

Docume:ntsLA.C :proceedings following the template agreed upon; 
. : I 

• . . I 
Keeps recor~s ofrattendance and output of members; 
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1 

l. 

! 

i 
I 

3. Helps the LAC Leader and Facilitator in writing the progress 

reports to be submitted/ to the District, Schools Division, Regional, and 

Central Office; 

4. Devices innovativci and efficient ways to document and synthesizes 
• i • I 

the agreements during the LAC sessions; 

I 
5. Provides the infdrmation on the progress of the LAC and the 
insights of the teachers ,!about student learning; 

6. Takes down min~tes and captures the processes in the LAC; and 
I ' .. ' 

7. Gathers ~yici~i:ic~ts of implementation (e.g., individual plans, etc.). 
i 

LAC Resource· Person /can be a member of the LAC or someone external 

invited to talk and le~d the session on a specific topic. The resource 
,·,..-, ... .'!.'. 

person: 

. 1. Shares ctirrent /trends and best practices on certain aspects of 
l. • 'ii ':' i 

curriculum, pyciagogy, /and assessment; 
I ·, .. ' , f i 

2. Facilitate,~, the *ctivities during the session, which may include 
workshops and de;~ristrations; 

' ' 

,: ., .. , ' I 

3. Mentors or. coa!ches teachers on content and pedagogies for a 
I 

particular lessoh unit;! 

4. Coordinates with the LAC Facilitator on materials and equipment 

to be used during the !session; and 

5. 
,.i.' :: .· •.. I 

Helps th.~ LJ\C plan subsequent action based on the session. 
. . I 

.~ :, ·, ,. 
;, . ~- .. 
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